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This	
  paper	
  explores	
  academic,	
  personal	
  and	
  professional	
  challenges	
  associated	
  with	
  the	
  increasing	
  

recruitment	
  of	
  international	
  students	
  to	
  university	
  programmes,	
  particularly	
  professional	
  doctorate	
  

programmes.	
  The	
  discussion	
  notes	
  the	
  ‘culture	
  shock’,	
  ‘adaptation’	
  and	
  a	
  ‘change	
  in	
  self-­‐

perception’	
  that	
  international	
  students	
  face	
  highlighted	
  by	
  Scherto	
  (2007)	
  and	
  suggests	
  how	
  these	
  

should	
  be	
  considered.	
  The	
  three	
  broad	
  priority	
  areas	
  of	
  pre-­‐course	
  information,	
  pedagological	
  

issues	
  and	
  academic	
  supervision	
  are	
  addressed.	
  It	
  is	
  argued	
  that	
  this	
  structured	
  input	
  should	
  begin	
  

with	
  the	
  provision	
  of	
  clear	
  information	
  about	
  what	
  a	
  professional	
  doctorate	
  is	
  and	
  the	
  

requirements	
  of	
  undertaking	
  such	
  a	
  programme.	
  The	
  importance	
  of	
  finding	
  ways	
  of	
  conveying	
  this	
  

message	
  to	
  candidates	
  from	
  overseas	
  requires	
  careful	
  consideration.	
  Students	
  need	
  to	
  understand	
  

their	
  roles	
  and	
  responsibilities,	
  and	
  the	
  instructional/assessment	
  approaches	
  to	
  which	
  they	
  will	
  be	
  

exposed,	
  which	
  may	
  differ	
  from	
  their	
  previous	
  educational	
  experiences.	
  Therefore	
  it	
  is	
  imperative	
  

for	
  professional	
  doctorate	
  programme	
  teams	
  to	
  gain	
  a	
  meta-­‐awareness	
  of	
  cultural	
  differences	
  

relevant	
  to	
  education	
  and	
  research.	
  In	
  an	
  attempt	
  to	
  maximise	
  the	
  experiences	
  of	
  international	
  

students,	
  programmes	
  involving	
  working	
  and	
  supporting	
  each	
  other	
  in	
  groups	
  can	
  be	
  beneficial.	
  

Peer	
  coaching	
  is	
  a	
  recommended	
  method	
  for	
  assisting	
  students	
  in	
  developing	
  academic	
  and	
  

practical	
  ways	
  of	
  progressing	
  through	
  the	
  programme.	
  Research	
  supervision	
  functions	
  best	
  when	
  it	
  

is	
  responsive	
  and	
  flexible	
  to	
  each	
  student’s	
  character,	
  approach	
  to	
  study,	
  confidence	
  and	
  ability.	
  By	
  

gaining	
  intercultural	
  awareness	
  students	
  can	
  be	
  supported	
  in	
  designing,	
  conducting	
  and	
  reporting	
  

upon	
  the	
  research	
  successfully.	
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Introduction	
  

‘Any	
  “student	
  abroad”	
  learning	
  experience	
  needs	
  to	
  be	
  supported	
  by	
  a	
  curriculum	
  that	
  adequately	
  

prepares	
  for	
  that	
  experience	
  –	
  a	
  curriculum	
  that	
  develops	
  international	
  awareness	
  and	
  

international	
  competence‘	
  (Caruana	
  and	
  Spurling,	
  2007:29).	
  	
  

Current	
  economic	
  factors	
  and	
  changes	
  in	
  the	
  UK	
  higher	
  education	
  system	
  have	
  led	
  to	
  increasing	
  

initiatives	
  to	
  recruit	
  overseas	
  students.	
  Globalisation	
  has	
  been	
  occurring	
  on	
  large	
  social	
  and	
  

economic	
  scales	
  for	
  many	
  decades,	
  with	
  populations	
  finding	
  easier	
  communication	
  systems,	
  

collaboration	
  and	
  information	
  sharing	
  opportunities	
  due	
  to	
  developing	
  technologies	
  and	
  inter-­‐

country	
  mobility	
  systems.	
  In	
  Europe,	
  for	
  example,	
  the	
  Bologna	
  Process	
  was	
  introduced	
  to	
  facilitate	
  

the	
  internal	
  mobility	
  of	
  students,	
  teachers	
  and	
  administrative	
  staff	
  due	
  to	
  the	
  nature	
  of	
  an	
  

increase	
  in	
  international	
  mobility	
  of	
  students	
  (Cardoso	
  et	
  al,	
  2007).	
  The	
  Aarhus	
  Declaration	
  of	
  

2011,	
  although	
  mainly	
  focussed	
  on	
  Europe,	
  echoed	
  these	
  factors	
  which	
  can	
  also	
  be	
  applied	
  to	
  

internationalisation	
  across	
  the	
  globe.	
  The	
  declaration	
  pointed	
  out	
  that	
  there	
  is	
  a	
  requirement	
  for	
  

universities	
  to	
  widen	
  access	
  to	
  students	
  from	
  diverse	
  backgrounds,	
  emphasise	
  research	
  

development	
  and	
  doctoral	
  education	
  and	
  to	
  have	
  a	
  clear	
  internationalisation	
  strategy	
  (EUA,	
  2011).	
  

The	
  aim	
  of	
  this	
  paper	
  is	
  to	
  consider	
  a	
  number	
  of	
  academic,	
  personal	
  and	
  professional	
  challenges	
  

associated	
  with	
  the	
  increasing	
  recruitment	
  of	
  international	
  students	
  to	
  university	
  programmes	
  

focussing	
  on	
  Professional	
  Doctorate	
  (PD)	
  programmes.	
  Such	
  general	
  challenges	
  were	
  highlighted	
  

by	
  Trice	
  (2003),	
  and	
  they	
  do	
  of	
  course	
  apply	
  to	
  PD	
  programmes	
  too.	
  	
  We	
  argue	
  that	
  the	
  ‘globalised	
  

knowledge	
  market’	
  has	
  a	
  direct	
  impact	
  on	
  higher	
  education	
  and	
  necessitates	
  adjustments	
  in	
  this	
  

sector.	
  Kehm	
  (2007)	
  suggests	
  that	
  doctoral	
  education	
  is	
  no	
  longer	
  just	
  a	
  pursuit	
  of	
  knowledge,	
  but	
  

that	
  knowledge	
  assists	
  in	
  becoming	
  a	
  strategic	
  resource	
  in	
  changing	
  times.	
  This	
  is	
  particularly	
  

relevant	
  for	
  students	
  on	
  PD	
  programmes	
  where	
  the	
  main	
  emphasis	
  is	
  on	
  creating	
  change	
  in	
  their	
  

professional	
  and	
  working	
  arenas.	
  An	
  international	
  student	
  may	
  no	
  longer	
  be	
  wishing	
  to	
  migrate	
  for	
  

better	
  working	
  conditions	
  only;	
  rather,	
  they	
  may	
  wish	
  to	
  develop	
  the	
  knowledge	
  base	
  for	
  their	
  

own	
  professions	
  within	
  their	
  own	
  countries	
  of	
  origin,	
  or	
  may	
  have	
  been	
  sponsored	
  to	
  do	
  so.	
  	
  

	
  

However,	
  Ippolito	
  (2007)	
  points	
  out	
  that	
  the	
  concept	
  of	
  internationalisation	
  is	
  difficult	
  to	
  define	
  

and	
  difficult	
  to	
  interpret.	
  It	
  can	
  be	
  confused	
  with	
  terms	
  and	
  concepts	
  such	
  as	
  ‘globalisation’,	
  which	
  

Ippolito	
  argues	
  is	
  more	
  in	
  the	
  vein	
  of	
  a	
  spread	
  of	
  values	
  and	
  influence,	
  whereas	
  

internationalisation	
  could	
  be	
  considered	
  to	
  be	
  more	
  closely	
  related	
  to	
  equitable	
  relationships	
  in	
  

institutions.	
  	
  Knight	
  (2004)	
  also	
  highlighted	
  the	
  differences	
  (and	
  similarities):	
  ‘Globalisation’	
  is	
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related	
  to	
  the	
  flow	
  of	
  knowledge,	
  technologies,	
  people	
  and	
  ideas	
  across	
  global	
  borders.	
  This	
  

therefore	
  has	
  an	
  impact	
  on	
  international	
  dimensions	
  within	
  environments	
  such	
  as	
  higher	
  

education.	
  ‘Internationalisation’	
  could	
  be	
  considered	
  to	
  be	
  more	
  closely	
  related	
  to	
  the	
  integration	
  

of	
  international	
  and	
  intercultural	
  dimensions	
  in	
  teaching,	
  research	
  and	
  services	
  within	
  institutions.	
  

Knight	
  points	
  out	
  that	
  this	
  should	
  be	
  thought	
  of	
  as	
  a	
  process	
  which	
  also	
  includes	
  a	
  global	
  

dimension.	
  Ippolito	
  (2007)	
  states	
  that	
  internationalisation	
  appears	
  to	
  be	
  understood,	
  perhaps	
  

wrongly,	
  as	
  focussing	
  on	
  how	
  to	
  support	
  international	
  students	
  academically,	
  rather	
  than	
  how	
  to	
  

change	
  philosophical	
  underpinnings	
  to	
  curriculum	
  development.	
  An	
  important	
  point	
  made	
  is	
  that	
  

the	
  focus	
  should	
  not	
  necessarily	
  be	
  only	
  on	
  providing	
  for	
  the	
  perceived	
  deficits	
  and	
  widening	
  

participation	
  needs	
  of	
  international	
  students,	
  but	
  also	
  on	
  understanding	
  the	
  interconnectedness	
  

of	
  home	
  and	
  international	
  students’	
  needs	
  and	
  identities.	
  This	
  may	
  not	
  be	
  easy	
  to	
  achieve	
  and	
  the	
  

discussion	
  on	
  the	
  nature	
  of	
  internationalisation	
  is	
  a	
  wider	
  debate	
  beyond	
  the	
  aims	
  of	
  this	
  paper.	
  

However	
  in	
  looking	
  at	
  the	
  needs	
  of	
  PD	
  students	
  we	
  may	
  be	
  able	
  to	
  take	
  small	
  steps	
  by	
  firstly	
  

identifying,	
  addressing	
  and	
  meeting	
  the	
  needs	
  of	
  international	
  students	
  within	
  such	
  contexts	
  and	
  

then	
  in	
  providing	
  wider,	
  more	
  informed	
  intercultural	
  approaches	
  to	
  curricula	
  as	
  a	
  whole.	
  McAuliffe	
  

and	
  Cohen	
  (2005)	
  argue	
  that	
  research	
  can	
  answer	
  local	
  questions	
  and	
  identify	
  patterns,	
  meanings	
  

and	
  relationships	
  from	
  professionals’	
  (such	
  as	
  nurses)	
  own	
  native	
  perspectives	
  and	
  then	
  compare	
  

these	
  across	
  international	
  and	
  cultural	
  boundaries.	
  Therefore	
  this	
  may	
  be	
  a	
  useful	
  starting	
  point	
  in	
  

addressing	
  such	
  issues.	
  The	
  wider	
  the	
  variety	
  of	
  students	
  on	
  such	
  programmes,	
  the	
  wider	
  the	
  

variety	
  of	
  research	
  and	
  perspectives	
  can	
  be	
  expected.	
  

	
  

According	
  to	
  Taylor	
  (2007:154)	
  ‘Doctoral	
  education	
  is	
  set	
  in	
  the	
  middle	
  of	
  this	
  changing	
  context	
  for	
  

the	
  university	
  sector,	
  and	
  is	
  subject	
  to	
  these	
  wider	
  imposed	
  imperatives’.	
  West	
  et	
  al.	
  (2011)	
  point	
  

out	
  that	
  departments	
  which	
  have	
  a	
  basis	
  of	
  student	
  involvement	
  and	
  peer	
  support	
  can	
  go	
  far	
  in	
  

reducing	
  the	
  negative	
  factors	
  that	
  impact	
  on	
  students	
  completing	
  their	
  programmes.	
  Therefore	
  it	
  

is	
  imperative	
  that	
  aspects	
  such	
  as	
  these	
  are	
  taken	
  into	
  account	
  in	
  the	
  development	
  and	
  

maintenance	
  of	
  PD	
  curricula.	
  Based	
  on	
  our	
  own	
  experiences	
  of	
  international	
  students	
  at	
  the	
  

University	
  of	
  Huddersfield	
  in	
  the	
  UK,	
  it	
  is	
  appropriate	
  to	
  explore	
  the	
  unique	
  challenges	
  and	
  issues	
  

that	
  arise	
  in	
  the	
  PD	
  programme	
  and	
  to	
  offer	
  some	
  considerations	
  to	
  colleagues	
  in	
  higher	
  

education.	
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There	
  are	
  many	
  factors	
  that	
  create	
  an	
  impact	
  on	
  the	
  specialised	
  and	
  diverse	
  group	
  of	
  international	
  

students.	
  Wellington	
  and	
  Sikes	
  (2006)	
  suggest	
  that	
  doctoral	
  students	
  present	
  with	
  wide-­‐ranging	
  

academic,	
  personal	
  and	
  professional	
  needs.	
  This	
  is	
  very	
  pertinent	
  as	
  regards	
  the	
  characteristics	
  of	
  

international	
  Professional	
  Doctoral	
  students,	
  whose	
  professional	
  priorities	
  and	
  assumptions	
  on	
  

which	
  they	
  operate	
  may	
  differ	
  substantially	
  from	
  those	
  of	
  their	
  international	
  counterparts	
  in	
  

similar	
  professions.	
  In	
  addition,	
  studying	
  in	
  a	
  second	
  language,	
  which	
  is	
  often	
  the	
  case,	
  and	
  in	
  a	
  

different	
  cultural	
  context	
  or	
  socio-­‐cultural	
  climate,	
  presents	
  complex	
  situations	
  for	
  the	
  

international	
  student	
  and	
  their	
  teaching/supervisory	
  teams.	
  Scherto	
  (2007)	
  found	
  that	
  students	
  

identified	
  three	
  stages	
  in	
  their	
  experiences	
  of	
  studying	
  in	
  overseas	
  institutions:	
  stress	
  and	
  anxiety	
  

‘culture	
  shock’	
  from	
  a	
  lack	
  of	
  preparation	
  into	
  the	
  culture	
  and	
  academic	
  systems;	
  adaptation	
  to	
  ‘fit	
  

in’	
  with	
  the	
  host	
  country’s	
  social	
  and	
  academic	
  norms;	
  and	
  a	
  ‘change	
  in	
  self	
  perception’	
  gained	
  

through	
  interactive	
  intersocio-­‐cultural	
  experiences	
  and	
  relations,	
  leading	
  to	
  intercultural	
  abilities.	
  

Being	
  aware	
  of	
  these	
  phases	
  is	
  extremely	
  important	
  and	
  although	
  appearing	
  to	
  be	
  an	
  issue	
  of	
  

common	
  sense,	
  it	
  suggests	
  that	
  emphasis	
  should	
  be	
  placed	
  on	
  the	
  former	
  experiences	
  of	
  students,	
  

as	
  they	
  apparently	
  seem	
  more	
  able	
  to	
  find	
  their	
  way	
  in	
  the	
  later	
  stages	
  of	
  their	
  postgraduate	
  

education.	
  	
  

	
  

Bartram	
  (2008)	
  suggests	
  that	
  for	
  such	
  international	
  students,	
  socio-­‐cultural	
  needs	
  actually	
  take	
  a	
  

priority	
  over	
  their	
  academic	
  and	
  practical	
  needs.	
  The	
  socio-­‐cultural	
  priority	
  may	
  seem	
  to	
  be	
  

beyond	
  the	
  remit	
  of	
  a	
  PD	
  programme	
  team.	
  	
  However,	
  it	
  could	
  be	
  argued	
  that	
  having	
  a	
  cohort	
  and	
  

peer	
  involvement	
  structure	
  within	
  a	
  PD	
  programme	
  may	
  help	
  to	
  provide	
  some	
  valuable	
  

interpersonal	
  support	
  for	
  all	
  students,	
  particularly	
  in	
  the	
  support	
  related	
  to	
  academic	
  issues.	
  From	
  

our	
  own	
  experience,	
  students	
  value	
  the	
  emphasis	
  on	
  peer	
  support	
  and	
  utilise	
  these	
  mechanisms	
  

beyond	
  the	
  formal	
  requirements	
  of	
  the	
  programme	
  by	
  continuing	
  to	
  interact	
  and	
  support	
  each	
  

other	
  at	
  their	
  own	
  instigation.	
  Furthermore,	
  we	
  acknowledge	
  that	
  as	
  senior	
  academics	
  we	
  can	
  do	
  

more	
  to	
  influence	
  these	
  factors	
  within	
  the	
  PD	
  context	
  for	
  our	
  international	
  students.	
  However,	
  it	
  is	
  

perhaps	
  more	
  realistically	
  the	
  responsibility	
  of	
  the	
  university	
  as	
  a	
  wider	
  institution	
  to	
  provide	
  

mechanisms	
  to	
  assist	
  with	
  socio-­‐cultural	
  aspects.	
  West	
  et	
  al.	
  (2011)	
  discuss	
  the	
  value	
  of	
  a	
  doctoral	
  

support	
  centre	
  within	
  their	
  faculty	
  in	
  helping	
  to	
  alleviate	
  attrition.	
  Students	
  were	
  found	
  to	
  require	
  

technical	
  and	
  academic	
  help,	
  particularly	
  in	
  the	
  relationship	
  between	
  course	
  work	
  and	
  research	
  

skills	
  (a	
  noted	
  factor	
  in	
  most	
  PD	
  programmes),	
  	
  as	
  they	
  were	
  also	
  having	
  to	
  manage	
  financial,	
  

family	
  and	
  professional	
  work	
  situations	
  which	
  impacted	
  on	
  their	
  time	
  and	
  energy	
  in	
  focussing	
  on	
  



Work	
  Based	
  Learning	
  e-­‐Journal	
  International	
  Vol.	
  3,	
  Issue	
  1	
  (2013)	
  
 

	
  
Work-­‐Based	
  Learning	
  e-­‐Journal	
  ISNN	
  2044-­‐7868	
  ©Middlesex	
  University,	
  2011	
  	
  
http://www.wblearning-­‐ejournal.com	
  
 

113 

their	
  programmes.	
  Add	
  to	
  this	
  the	
  fact	
  that	
  they	
  are	
  studying	
  in	
  a	
  foreign	
  country	
  and	
  this	
  

requirement	
  for	
  support	
  is	
  amplified.	
  

	
  

It	
  is	
  therefore	
  relevant	
  to	
  explore	
  the	
  types	
  of	
  support	
  that	
  can	
  be	
  realistically	
  offered	
  to	
  ensure	
  

that	
  students	
  are	
  supported	
  from	
  recruitment	
  to	
  graduation.	
  The	
  three	
  broad	
  priority	
  areas	
  of	
  pre-­‐

programme	
  information,	
  pedagological	
  issues	
  and	
  academic	
  supervision	
  are	
  important	
  

considerations	
  in	
  terms	
  of	
  their	
  potential	
  for	
  support	
  to	
  international	
  students	
  on	
  PD	
  programmes.	
  

However,	
  internationalisation	
  in	
  its	
  own	
  right	
  should	
  not	
  be	
  ignored	
  at	
  the	
  wider	
  faculty	
  and	
  

university	
  levels.	
  

	
  

Pre-­‐Programme	
  Information	
  

According	
  to	
  Evans	
  and	
  Stevenson	
  (2010)	
  and	
  as	
  already	
  mentioned,	
  the	
  initial	
  months	
  and	
  

transitional	
  stages	
  of	
  doctoral	
  programmes	
  are	
  a	
  critical	
  time	
  for	
  overseas	
  students,	
  when	
  they	
  

require	
  considerable	
  support	
  and	
  structured	
  input.	
  This	
  structured	
  input	
  should	
  begin	
  with	
  the	
  

provision	
  of	
  clear	
  information	
  about	
  the	
  requirements	
  of	
  undertaking	
  a	
  PD	
  programme,	
  

considering	
  ways	
  of	
  putting	
  this	
  message	
  across	
  to	
  candidates	
  from	
  overseas.	
  This	
  is	
  not	
  always	
  an	
  

easy	
  task.	
  The	
  nature	
  of	
  PD	
  programmes	
  varies	
  and	
  they	
  do	
  not	
  uniformly	
  adopt	
  a	
  standardised	
  

model.	
  Deem	
  and	
  Brehony	
  (2000)	
  point	
  out	
  that	
  the	
  main	
  difference	
  between	
  a	
  PhD	
  and	
  a	
  PD	
  

programme	
  can	
  be	
  characterised	
  as	
  there	
  being	
  a	
  lone	
  PhD	
  student	
  with	
  a	
  supervisor,	
  by	
  contrast	
  

with	
  the	
  PD	
  student	
  as	
  a	
  member	
  of	
  a	
  cohort.	
  	
  	
  Lester	
  (2004)	
  suggested	
  that	
  a	
  PhD	
  is	
  usually	
  

considered	
  as	
  training	
  to	
  acquire	
  the	
  credentials	
  to	
  be	
  considered	
  an	
  academic	
  researcher,	
  

highlighting	
  the	
  debate	
  that	
  a	
  PD	
  programme	
  is	
  more	
  focused	
  on	
  the	
  training	
  and	
  credentials	
  to	
  be	
  

a	
  researching	
  professional	
  (in	
  practice).	
  Adjustment	
  to	
  both	
  of	
  these	
  systems	
  may	
  be	
  difficult	
  for	
  

students	
  arriving	
  from	
  countries	
  with	
  different	
  educational	
  cultures.	
  Communicating	
  the	
  

differences	
  between	
  a	
  PD	
  programme	
  and	
  a	
  ‘traditional’	
  PhD	
  is	
  challenging	
  enough	
  when	
  dealing	
  

with	
  home	
  students,	
  so	
  the	
  challenge	
  of	
  communicating	
  the	
  distinctions	
  between	
  such	
  

programmes	
  to	
  students	
  from	
  overseas	
  is	
  even	
  greater.	
  	
  

	
  

The	
  need	
  to	
  clearly	
  identify	
  structures,	
  approaches	
  and	
  requirements	
  of	
  programmes	
  also	
  involves	
  

identifying	
  educational	
  equivalences	
  clearly,	
  outlining	
  entry	
  requirements	
  explicitly	
  and	
  ensuring	
  

the	
  candidate	
  understands	
  the	
  required	
  level	
  of	
  qualification	
  prior	
  to	
  studying	
  at	
  doctoral	
  level.	
  

Providing	
  students	
  with	
  a	
  full	
  and	
  unambiguous	
  outline	
  of	
  the	
  programme	
  structures	
  and	
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requirements	
  is	
  critically	
  important.	
  	
  As	
  increasing	
  flexibility	
  is	
  being	
  incorporated	
  into	
  many	
  PD	
  

programmes,	
  students	
  need	
  to	
  understand	
  their	
  roles	
  and	
  responsibilities,	
  and	
  instructional/	
  

assessment	
  approaches,	
  which	
  may	
  differ	
  from	
  their	
  previous	
  educational	
  experiences.	
  Offstein	
  et	
  

al.	
  (2004)	
  found	
  that	
  international	
  graduate	
  students	
  have	
  many	
  competing	
  demands	
  on	
  their	
  

time,	
  energy	
  and	
  attention,	
  including	
  the	
  requirements	
  of	
  their	
  programme,	
  family	
  commitments,	
  

personal	
  disposition	
  and	
  standards,	
  all	
  of	
  which	
  could	
  be	
  heavily	
  influenced	
  by	
  cultural	
  factors	
  and	
  

conflicting	
  roles.	
  By	
  clarifying	
  the	
  nature	
  of	
  the	
  PD	
  programme	
  from	
  the	
  outset,	
  with	
  emphasis	
  

placed	
  on	
  timetables,	
  deadlines,	
  the	
  nature	
  of	
  postgraduate	
  research	
  studies	
  and	
  responsibilities,	
  

some	
  of	
  these	
  factors	
  may	
  be	
  alleviated.	
  At	
  the	
  university	
  organisational	
  level,	
  it	
  is	
  important	
  that	
  

consistency	
  and	
  clarity	
  is	
  established	
  firmly	
  between	
  universities,	
  marketing,	
  recruitment,	
  

admissions,	
  student	
  support	
  services	
  and	
  postgraduate	
  research	
  staff	
  to	
  reduce	
  undesirable	
  

confusion	
  or	
  errors	
  which	
  may	
  adversely	
  affect	
  the	
  student	
  experience.	
  To	
  address	
  this,	
  Dolan	
  and	
  

Macias	
  (2009)	
  suggest	
  that	
  within	
  introductory	
  materials	
  there	
  is	
  a	
  need	
  to	
  be	
  explicit	
  and	
  clear	
  

about	
  aspects	
  such	
  as	
  the	
  ‘what,	
  why	
  and	
  how’	
  of	
  academic	
  standards,	
  approaches	
  to	
  learning,	
  

programme	
  outcomes	
  and	
  requirements,	
  and	
  how	
  learning	
  is	
  facilitated.	
  These	
  issues	
  are	
  

particularly	
  important	
  when	
  considering	
  the	
  needs	
  of	
  students	
  commencing	
  a	
  PD.	
  Not	
  only	
  are	
  

there	
  aspects	
  of	
  a	
  taught	
  or	
  facilitated	
  element	
  to	
  navigate,	
  there	
  is	
  also	
  a	
  need	
  to	
  engage	
  in	
  the	
  

researcher/supervisory	
  relationship	
  whilst	
  managing	
  the	
  progression	
  through	
  these	
  elements	
  in	
  a	
  

way	
  that	
  is	
  different	
  from	
  the	
  approach	
  to	
  a	
  ‘traditional’	
  PhD.	
  As	
  mentioned	
  earlier	
  this	
  is	
  not	
  

always	
  easily	
  achieved,	
  particularly	
  when	
  there	
  are	
  great	
  differences	
  in	
  interpretation	
  of	
  what	
  

constitutes	
  a	
  PD	
  and	
  a	
  PhD	
  award.	
  

	
  

Pedagogical	
  Issues	
  

Pedagogical	
  approaches	
  such	
  as	
  acknowledging	
  and	
  addressing	
  the	
  different	
  learning	
  styles	
  should	
  

be	
  considered	
  when	
  planning	
  an	
  optimal	
  programme	
  that	
  serves	
  the	
  needs	
  of	
  international	
  

students	
  well.	
  Intercultural	
  learning	
  approaches	
  and	
  research	
  etiquettes	
  are	
  important	
  aspects	
  

with	
  a	
  view	
  to	
  increasing	
  social	
  capital	
  and	
  collaboration	
  (Evans	
  and	
  Stevenson,	
  2011;	
  Wang	
  and	
  

Li,	
  2011).	
  It	
  is	
  important	
  to	
  recognise	
  that	
  students	
  from	
  differing	
  cultural	
  backgrounds	
  have	
  

differing	
  approaches	
  to,	
  and	
  expectations	
  of,	
  learning	
  and	
  the	
  educational	
  environment.	
  For	
  

example,	
  it	
  is	
  known	
  that	
  some	
  students	
  from	
  particular	
  cultures	
  prefer	
  authoritarian	
  and	
  formal	
  

pedagogic	
  techniques,	
  whereas	
  others	
  prefer	
  a	
  freer,	
  more	
  participative,	
  adult-­‐oriented	
  approach.	
  

Hung	
  and	
  Hyun	
  (2010)	
  argue	
  that	
  there	
  should	
  be	
  a	
  premise	
  that	
  universities	
  (particularly	
  western	
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universities)	
  should	
  recognise	
  the	
  cognitive	
  and	
  affective	
  challenges	
  faced	
  by	
  students	
  (particularly	
  

those	
  students	
  from	
  countries	
  in	
  the	
  East)	
  accessing	
  an	
  education	
  system	
  in	
  a	
  different	
  country	
  

and	
  culture.	
  They	
  argue	
  that	
  most	
  universities	
  actually	
  fall	
  short	
  in	
  fully	
  meeting	
  this.	
  	
  ‘Lip	
  service’	
  

may	
  be	
  paid	
  to	
  these	
  issues	
  in	
  marketing	
  materials	
  produced	
  and	
  distributed	
  by	
  the	
  university	
  and	
  

its	
  programmes,	
  yet	
  it	
  is	
  important	
  to	
  actually	
  make	
  these	
  aspects	
  happen.	
  A	
  PD	
  programme	
  

requires	
  students	
  to	
  attend	
  teaching	
  sessions	
  and	
  to	
  demonstrate	
  independent	
  initiative	
  

throughout	
  the	
  research	
  process.	
  The	
  nature	
  of	
  supervision	
  will	
  therefore	
  be	
  very	
  different	
  for	
  

students	
  from	
  diverse	
  backgrounds.	
  It	
  is	
  impossible	
  to	
  be	
  aware	
  of	
  every	
  cultural	
  nuance,	
  but	
  

Carroll	
  and	
  Ryan	
  (2005)	
  suggest	
  there	
  is	
  a	
  need	
  to	
  gain	
  a	
  meta-­‐awareness	
  of	
  cultural	
  differences	
  

relevant	
  to	
  education	
  and	
  research.	
  In	
  doing	
  so	
  there	
  is	
  a	
  chance	
  that	
  the	
  student,	
  supervisor	
  and	
  

PD	
  programme	
  team	
  can	
  build	
  relationships	
  that	
  minimise	
  these	
  challenges	
  and	
  help	
  gain	
  shared	
  

perspectives.	
  Hung	
  and	
  Hyun	
  (2010)	
  showed	
  that	
  the	
  culture	
  and	
  study	
  shock	
  was	
  more	
  prevalent	
  

at	
  the	
  beginning	
  of	
  the	
  student	
  experience,	
  as	
  would	
  be	
  expected.	
  The	
  decrease	
  in	
  shock	
  and	
  

increase	
  in	
  confidence	
  came	
  with	
  the	
  progressive	
  development	
  of	
  language	
  skills	
  and	
  

understanding	
  of	
  the	
  curriculum	
  requirements	
  and	
  approaches.	
  Supervision	
  was	
  a	
  key	
  aspect	
  in	
  

this	
  process	
  and	
  should	
  therefore	
  focus	
  carefully	
  on	
  the	
  early	
  part	
  of	
  the	
  experience	
  of	
  these	
  

students.	
  The	
  flexibility	
  to	
  achieve	
  this	
  might	
  be	
  difficult	
  when	
  there	
  are	
  policies	
  and	
  procedures	
  

related	
  to	
  the	
  number	
  of	
  research	
  students	
  and	
  the	
  amount	
  of	
  time	
  that	
  should	
  be	
  spent	
  on	
  post	
  

graduate	
  research	
  supervision	
  by	
  PD	
  programme	
  teams.	
  There	
  are	
  also	
  tensions	
  arising	
  in	
  the	
  

later,	
  critical	
  stages	
  of	
  the	
  research	
  process	
  and	
  thesis	
  development.	
  	
  Ippolito	
  (2007)	
  identified	
  

some	
  challenges	
  to	
  intercultural	
  learning:	
  time	
  and	
  academic	
  pressures;	
  language;	
  indifference;	
  

and	
  privileged	
  knowledge.	
  These	
  may	
  be	
  difficult	
  to	
  address	
  as	
  a	
  PD	
  brings	
  with	
  it	
  similar	
  

challenges	
  in	
  academic	
  time	
  pressures,	
  particularly	
  when	
  most	
  of	
  the	
  students	
  are	
  already	
  working	
  

as	
  high-­‐level	
  professionals	
  and	
  practitioners	
  in	
  busy	
  environments.	
  The	
  language	
  related	
  to	
  

research	
  is	
  another	
  aspect	
  that	
  most	
  students	
  appear	
  to	
  find	
  initially	
  difficult.	
  Although	
  the	
  

student	
  may	
  be	
  studying	
  within	
  a	
  cohort	
  to	
  begin	
  with,	
  they	
  are	
  primarily	
  there	
  to	
  ultimately	
  

produce	
  their	
  own	
  individual	
  piece	
  of	
  robust	
  research.	
  The	
  pressure	
  this	
  creates	
  may	
  lead	
  to	
  

indifference	
  to	
  other	
  students,	
  and	
  again	
  professional	
  backgrounds	
  may	
  bring	
  discrete	
  

technological	
  and	
  knowledge	
  boundaries.	
  In	
  an	
  attempt	
  to	
  minimise	
  the	
  effects	
  of	
  these	
  factors	
  

for	
  international	
  students,	
  PD	
  programmes	
  involving	
  working	
  and	
  supporting	
  each	
  other	
  in	
  groups	
  

can	
  be	
  beneficial.	
  Peer	
  coaching	
  is	
  a	
  particular	
  method	
  used	
  within	
  the	
  taught/facilitated	
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component	
  of	
  the	
  Huddersfield	
  PD	
  programme	
  in	
  order	
  to	
  enable	
  students	
  to	
  appraise	
  and	
  

support	
  each	
  other	
  in	
  the	
  development	
  of	
  their	
  ideas	
  and	
  their	
  knowledge.	
  

	
  

Academic	
  Supervision	
  and	
  Pastoral	
  Support	
  

Academic	
  supervision,	
  particularly	
  when	
  it	
  involves	
  research,	
  should	
  provide	
  the	
  necessary	
  

structured	
  guidance	
  that	
  enables	
  all	
  doctoral	
  students	
  to	
  attain	
  their	
  coveted	
  award.	
  The	
  emphasis	
  

in	
  research	
  programmes	
  is	
  to	
  ensure	
  students	
  interact	
  with	
  original	
  materials	
  and	
  engage	
  with	
  

new	
  knowledge	
  at	
  the	
  right	
  level	
  so	
  that	
  they	
  can	
  make	
  an	
  original	
  and	
  significant	
  contribution	
  to	
  

their	
  subject,	
  discipline	
  or	
  practice.	
  	
  This	
  requires	
  PD	
  programme	
  teams	
  to	
  ensure	
  adequate	
  

learning	
  support	
  mechanisms	
  are	
  aligned	
  with	
  their	
  supervision	
  process	
  to	
  facilitate	
  the	
  student	
  in	
  

delivering	
  work	
  that	
  is	
  at	
  the	
  correct	
  level	
  of	
  criticality	
  and	
  analysis.	
  	
  

	
  

Doctoral	
  education,	
  by	
  its	
  very	
  nature,	
  is	
  broad,	
  precise	
  and	
  intensive.	
  	
  On	
  the	
  one	
  hand,	
  the	
  

student	
  must	
  attain,	
  develop	
  and	
  demonstrate	
  competence	
  in	
  core	
  research	
  skills	
  such	
  as	
  

literature	
  searching,	
  critical	
  appraisal,	
  synthesis	
  of	
  current	
  literature,	
  application	
  of	
  research	
  

methodologies	
  and	
  critical,	
  analytical	
  reporting	
  of	
  findings.	
  While	
  on	
  the	
  other	
  hand,	
  the	
  PD	
  

student’s	
  path	
  of	
  personal	
  and	
  professional	
  development	
  is	
  simultaneously	
  evolving	
  and	
  

advancing.	
  The	
  process	
  includes	
  building	
  self-­‐confidence	
  and	
  self-­‐esteem	
  while	
  slowly	
  

transforming	
  into	
  a	
  credible	
  and	
  reflective	
  research	
  practitioner.	
  Here	
  lies	
  the	
  challenge	
  for	
  the	
  

conscientious	
  faculty	
  member.	
  The	
  research	
  supervisor	
  must	
  provide	
  ongoing	
  critical	
  feedback	
  

while	
  being	
  careful	
  not	
  to	
  belittle	
  or	
  degrade	
  the	
  efforts	
  of	
  the	
  students;	
  it	
  entails	
  ongoing	
  

feedback	
  that	
  is	
  protracted	
  and	
  nurturing,	
  while	
  ensuring	
  high	
  standards	
  of	
  scholarship	
  are	
  met	
  

over	
  a	
  period	
  for	
  years.	
  	
  

	
  

Wang	
  and	
  Li	
  (2011)	
  looked	
  at	
  feedback	
  experiences	
  of	
  international	
  students	
  and	
  recorded	
  

negative	
  emotional	
  responses	
  such	
  as	
  confusion,	
  frustration,	
  stress	
  and	
  uncertainly	
  expressed	
  by	
  

those	
  that	
  held	
  a	
  reactive	
  perspective.	
  These	
  students	
  had	
  pedagogical	
  needs	
  that	
  demanded	
  

explicit	
  and	
  directive	
  feedback;	
  they	
  preferred	
  to	
  follow	
  instruction.	
  Other	
  students	
  in	
  the	
  study	
  

adopted	
  a	
  pro-­‐active	
  attitude	
  and	
  were	
  more	
  inspired,	
  confident	
  and	
  determined.	
  These	
  students	
  

sought	
  guidance	
  and	
  inspiration	
  and	
  engaged	
  in	
  critical	
  conversation.	
  Students	
  differ,	
  yet	
  research	
  

supervisors	
  must	
  learn	
  to	
  navigate	
  through	
  the	
  structures	
  and	
  cultural	
  systems	
  of	
  the	
  academy	
  as	
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they	
  try	
  hard	
  to	
  do	
  their	
  best	
  for	
  the	
  sake	
  of	
  the	
  PD	
  student,	
  whatever	
  social,	
  cultural,	
  personal	
  

and	
  professional	
  perspective	
  they	
  hold.	
  	
  

	
  

Research	
  supervision	
  functions	
  best	
  when	
  it	
  is	
  responsive	
  and	
  flexible	
  to	
  each	
  student’s	
  character,	
  

approach	
  to	
  study,	
  confidence	
  and	
  ability,	
  but	
  this	
  is	
  not	
  an	
  easy	
  task.	
  The	
  usual	
  difficulties	
  such	
  as	
  

determining	
  the	
  true	
  foci	
  of	
  the	
  research	
  and	
  grappling	
  with	
  ethics	
  committees	
  are	
  all	
  part	
  of	
  the	
  

experience	
  and	
  are	
  to	
  be	
  expected.	
  However,	
  international	
  students	
  may	
  require	
  further	
  

assistance	
  in	
  recognising	
  cultural	
  differences	
  and	
  approaches.	
  The	
  relationship	
  between	
  the	
  

student	
  and	
  supervisor	
  can	
  also	
  pose	
  challenges	
  (Wang	
  and	
  Li,	
  2011).	
  Interactions	
  should	
  be	
  

framed	
  in	
  the	
  context	
  of	
  mentee	
  and	
  mentor,	
  rather	
  than	
  apprentice	
  and	
  master,	
  so	
  that	
  the	
  

student	
  is	
  encouraged	
  to	
  express	
  opposing	
  views,	
  challenge	
  the	
  supervisor	
  and	
  engage	
  in	
  

meaningful	
  discourse.	
  Ryan	
  and	
  Viete	
  (2009)	
  identified	
  a	
  list	
  of	
  principles	
  along	
  these	
  lines	
  to	
  

foster	
  engagement	
  in	
  respectful	
  conversations	
  that	
  promote	
  learning	
  in	
  dialogue,	
  in	
  a	
  multivoiced	
  

learning	
  space;	
  feelings	
  of	
  belonging;	
  being	
  valued	
  as	
  a	
  person	
  with	
  knowledge	
  and	
  being	
  able	
  to	
  

communicate	
  effectively,	
  creatively	
  and	
  with	
  confidence.	
  	
  

	
  

In	
  addition,	
  it	
  is	
  important	
  for	
  PD	
  supervisors	
  and	
  academic	
  tutors,	
  who	
  have	
  the	
  remit	
  of	
  pastoral	
  

support,	
  to	
  make	
  special	
  efforts	
  to	
  identify	
  cultural	
  norms	
  and	
  differences	
  that	
  could	
  potentially	
  

be	
  problematic	
  in	
  designing,	
  conducting	
  and	
  reporting	
  upon	
  the	
  research.	
  	
  

	
  

Conclusion	
  

We	
  have	
  offered	
  some	
  of	
  our	
  thoughts	
  and	
  suggestions	
  for	
  supporting	
  international	
  PD	
  students	
  

so	
  that	
  they	
  can	
  succeed	
  and	
  achieve	
  their	
  dreams.	
  It	
  is	
  important	
  to	
  recognise	
  ‘culture	
  shock’,	
  

‘adaptation	
  to	
  fitting	
  in’	
  and	
  ‘change	
  of	
  self-­‐perception’	
  as	
  important	
  stages.	
  Therefore	
  early	
  

intervention	
  with	
  international	
  students	
  is	
  important,	
  as	
  it	
  appears	
  that	
  towards	
  the	
  latter	
  end	
  of	
  

their	
  academic	
  experiences	
  they	
  are	
  able	
  to	
  cope	
  more	
  effectively	
  with	
  the	
  demands	
  of	
  the	
  

programme	
  and	
  the	
  different	
  socio-­‐cultural	
  environment.	
  The	
  articulation	
  of	
  what	
  a	
  PD	
  

programme	
  entails	
  is	
  difficult	
  to	
  convey	
  to	
  	
  students	
  due	
  to	
  the	
  confusing	
  nomenclature	
  and	
  

structures,	
  and	
  perhaps	
  even	
  more	
  so	
  to	
  overseas	
  students	
  coming	
  from	
  more	
  traditional	
  didactic	
  

pedagogical	
  educational	
  backgrounds.	
  Therefore	
  clear	
  information	
  on	
  structures,	
  processes	
  and	
  

outcomes	
  of	
  PD	
  programmes	
  are	
  important	
  aspects	
  to	
  focus	
  upon.	
  There	
  is	
  some	
  recognition	
  that	
  

the	
  cohort	
  nature	
  of	
  some	
  PD	
  programmes	
  provide	
  assistance	
  in	
  setting	
  up	
  peer	
  support	
  systems	
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for	
  students	
  from	
  diverse	
  backgrounds	
  and	
  that	
  this	
  is	
  a	
  particular	
  strength	
  in	
  transition.	
  As	
  PD	
  

students	
  enter	
  the	
  research	
  phase	
  of	
  their	
  programme	
  it	
  is	
  important	
  that	
  supervisors	
  gain	
  a	
  

meta-­‐awareness	
  of	
  cultural	
  differences	
  and	
  intercultural	
  approaches	
  so	
  that	
  flexibility	
  can	
  be	
  

shown	
  in	
  meeting	
  their	
  needs	
  and	
  facilitating	
  their	
  development	
  towards	
  independent	
  thinking	
  

and	
  research.	
  	
  

	
  

We	
  believe	
  that	
  raising	
  awareness	
  of	
  the	
  challenges	
  associated	
  with	
  providing	
  appropriate	
  pre-­‐

programme	
  information,	
  pedagogies,	
  academic	
  supervision	
  and	
  pastoral	
  support	
  to	
  international	
  

students	
  will	
  not	
  just	
  ease	
  their	
  difficulties,	
  but	
  will	
  go	
  a	
  long	
  way	
  towards	
  improving	
  the	
  PD	
  

experience	
  for	
  all	
  students	
  regardless	
  of	
  their	
  country	
  of	
  origin.	
  

Notes	
  on	
  contributors	
  

Dr	
  Rob	
  Burton,	
  RNLD,	
  BSc	
  (Hons),	
  MEd,	
  EdD,	
  is	
  currently	
  Head	
  of	
  International	
  Business	
  in	
  The	
  

School	
  of	
  Human	
  and	
  Health	
  Sciences	
  at	
  the	
  University	
  of	
  Huddersfield.	
  Previously	
  he	
  led	
  the	
  

development	
  of	
  the	
  Professional	
  Doctorate	
  Programme	
  in	
  Human	
  and	
  Health	
  Sciences,	
  to	
  which	
  

he	
  still	
  contributes	
  with	
  teaching	
  and	
  supervision.	
  He	
  is	
  co-­‐editor	
  of	
  the	
  book,	
  ‘Nursing:	
  Transition	
  

to	
  Professional	
  Practice’.	
  He	
  has	
  interests	
  in	
  personal	
  and	
  professional	
  development	
  and	
  the	
  

learning	
  styles	
  of	
  students.	
  

	
  

Dr	
  Marilynne	
  N	
  Kirshbaum,	
  RN	
  (New	
  York),	
  RGN,	
  BSc,	
  MSc,	
  DipAdultCancer,	
  PGDipHealth	
  

Education,	
  Dip	
  Counselling,	
  is	
  Reader	
  in	
  Nursing	
  at	
  the	
  University	
  of	
  Huddersfield,	
  where	
  she	
  is	
  

currently	
  programme	
  leader	
  for	
  the	
  Professional	
  Doctorate	
  research	
  programme	
  for	
  eight	
  distinct	
  

health	
  and	
  social	
  care	
  related	
  professions.	
  Marilynne	
  is	
  an	
  active	
  nurse	
  researcher	
  and	
  author	
  in	
  

the	
  areas	
  of	
  cancer	
  and	
  illness	
  related	
  fatigue,	
  exercise	
  post-­‐cancer	
  treatment	
  and	
  palliative	
  care	
  

issues.	
  	
  	
  

	
  

	
  

	
  

	
  

	
  

	
  

	
  



Work	
  Based	
  Learning	
  e-­‐Journal	
  International	
  Vol.	
  3,	
  Issue	
  1	
  (2013)	
  
 

	
  
Work-­‐Based	
  Learning	
  e-­‐Journal	
  ISNN	
  2044-­‐7868	
  ©Middlesex	
  University,	
  2011	
  	
  
http://www.wblearning-­‐ejournal.com	
  
 

119 

	
  

References	
  

Bartram,	
  B.	
  (2008).	
  ‘Supporting	
  international	
  students	
  in	
  higher	
  education:	
  Constructions,	
  cultures	
  

and	
  clashes’.	
  Teaching	
  in	
  Higher	
  Education,	
  13	
  (6):	
  657–668.	
  

Cardoso,	
  A.R.,	
  Portela,	
  M.,	
  Sá,	
  C.	
  and	
  Alexandre,	
  F.	
  (2007).	
  Demand	
  For	
  Higher	
  Education	
  

Programs:	
  The	
  Impact	
  of	
  the	
  Bologna	
  Process	
  (CESIFO	
  Working	
  Paper	
  No.	
  2081).	
  Presented	
  at	
  

CESIFO	
  Venice	
  Summer	
  Institute,	
  Workshop	
  on	
  Innovation	
  and	
  Higher	
  Education	
  July,	
  2007.	
  

	
  

Carroll,	
  J.	
  and	
  Ryan,	
  J.	
  (Eds)	
  (2005).	
  Teaching	
  International	
  Students:	
  Improving	
  Learning	
  for	
  All.	
  

London:	
  Taylor	
  and	
  Francis.	
  

	
  

Caruana,	
  V.	
  and	
  Spurling,	
  N.	
  (2007).	
  The	
  Internationalisation	
  of	
  UK	
  Higher	
  Education:	
  a	
  review	
  of	
  

selected	
  material.	
  Project	
  Report.	
  Higher	
  Education	
  Academy.	
  	
  

	
  

Deem,	
  R.	
  and	
  Brehony,	
  K.J.	
  (2000).	
  ‘Doctoral	
  students'	
  access	
  to	
  research	
  cultures	
  –	
  are	
  some	
  

more	
  unequal	
  than	
  others’?	
  Studies	
  in	
  Higher	
  Education,	
  25(2):	
  149–165.	
  

	
  

Dolan,	
  M.	
  and	
  Macias,	
  I.	
  (2010).	
  Motivating	
  International	
  Students.	
  A	
  Practical	
  Guide	
  to	
  Aspects	
  of	
  

Learning	
  and	
  Teaching.	
  University	
  of	
  Bath.	
  	
  

	
  

European	
  Universities	
  Association	
  (2011).	
  Aarhus	
  Declaration	
  2011:	
  Investing	
  Today	
  in	
  Talent	
  

Tomorrow.	
  EUA:	
  Brussels	
  

	
  

Evans,	
  C.	
  and	
  Stevenson,	
  K.	
  (2010).	
  ‘The	
  learning	
  experiences	
  of	
  international	
  doctoral	
  students	
  

with	
  particular	
  reference	
  to	
  nursing	
  students:	
  A	
  literature	
  review’.	
  International	
  Journal	
  of	
  Nursing	
  

Studies,	
  47:	
  239–250.	
  

	
  

Evans,	
  C.	
  and	
  Stevenson,	
  K.	
  (2011).	
  The	
  experience	
  of	
  international	
  nursing	
  students	
  studying	
  for	
  a	
  

PhD	
  in	
  the	
  UK:	
  A	
  qualitative	
  study.	
  BMC	
  Nursing,	
  10:	
  11.	
  Available	
  at	
  

http://www.biomediccentral.com/1472-­‐6955/10/11	
  

	
  



Work	
  Based	
  Learning	
  e-­‐Journal	
  International	
  Vol.	
  3,	
  Issue	
  1	
  (2013)	
  
 

	
  
Work-­‐Based	
  Learning	
  e-­‐Journal	
  ISNN	
  2044-­‐7868	
  ©Middlesex	
  University,	
  2011	
  	
  
http://www.wblearning-­‐ejournal.com	
  
 

120 

Ippolito,	
  K.	
  (2007).	
  ‘Promoting	
  intercultural	
  learning	
  in	
  a	
  multicultural	
  university:	
  ideals	
  and	
  

realities’.	
  Teaching	
  in	
  Higher	
  Education,	
  12	
  (5):	
  749–763.	
  

	
  

Kehm,	
  B.M	
  (2007).	
  ‘Quo	
  Vadis	
  Doctoral	
  Education?	
  New	
  European	
  approaches	
  in	
  the	
  context	
  of	
  

global	
  changes’.	
  European	
  Journal	
  of	
  Education,	
  	
  42	
  (3):	
  307–319.	
  

	
  

Knight,	
  J	
  (2004).	
  ‘Internationalisation	
  remodelled:	
  Definition,	
  approaches	
  and	
  rationales’.	
  Journal	
  

of	
  Studies	
  in	
  International	
  Education,	
  	
  8	
  (1):	
  5–31.	
  

	
  

Lester,	
  S	
  (2004).	
  ‘Conceptualizing	
  the	
  practitioner	
  doctorate’.	
  Studies	
  in	
  Higher	
  Education,	
  29	
  (6)	
  

754–770.	
  

	
  

McAuliffe,	
  M.S.	
  and	
  Cohen,	
  M.Z.	
  (2005).	
  ‘International	
  nursing	
  research	
  and	
  educational	
  

exchanges:	
  A	
  review	
  of	
  the	
  literature’.	
  	
  Nursing	
  Outlook,	
  	
  53:	
  21–25.	
  

	
  

Offstein,	
  E.H.,	
  Larson,	
  M.B.,	
  McNeill	
  A.L	
  	
  and	
  Mwale,	
  H.M.	
  (2004).	
  ‘Are	
  we	
  doing	
  enough	
  for	
  

today's	
  graduate	
  student’?	
  International	
  Journal	
  of	
  Educational	
  Management,	
  18(7):	
  396–407.	
  

	
  

Hung,	
  H.L.	
  and	
  Hyun,	
  E	
  (2010).	
  ‘East	
  Asian	
  international	
  graduate	
  students’	
  epistemological	
  

experiences	
  in	
  an	
  American	
  University’.	
  International	
  Journal	
  of	
  Intercultural	
  Relations,	
  34(4):	
  340–

353.	
  

	
  

Ryan,	
  Y.	
  and	
  Viete,	
  R.	
  (2009).	
  ‘Respectful	
  interactions:	
  Learning	
  with	
  international	
  students	
  in	
  the	
  

English-­‐speaking	
  academy’.	
  Teaching	
  in	
  Higher	
  Education,	
  14(3):	
  303–314.	
  

	
  

Scherto,	
  G.	
  (2007).	
  ‘Overseas	
  students'	
  intercultural	
  adaptation	
  as	
  intercultural	
  learning:	
  a	
  

transformative	
  framework’.	
  Compare:	
  A	
  Journal	
  of	
  Comparative	
  and	
  International	
  Education,	
  

37(2):	
  167–183.	
  

	
  

Taylor,	
  A.	
  (2007).	
  ‘Learning	
  to	
  become	
  researching	
  professionals:	
  The	
  case	
  of	
  doctorate	
  education’.	
  	
  

International	
  Journal	
  of	
  Teaching	
  and	
  Learning	
  in	
  Higher	
  Education,	
  19(2):	
  154–166.	
  

	
  



Work	
  Based	
  Learning	
  e-­‐Journal	
  International	
  Vol.	
  3,	
  Issue	
  1	
  (2013)	
  
 

	
  
Work-­‐Based	
  Learning	
  e-­‐Journal	
  ISNN	
  2044-­‐7868	
  ©Middlesex	
  University,	
  2011	
  	
  
http://www.wblearning-­‐ejournal.com	
  
 

121 

Trice,	
  A.G.	
  (2003).	
  ‘Faculty	
  perceptions	
  of	
  graduate	
  international	
  students:	
  The	
  benefits	
  and	
  

challenges’.	
  Journal	
  of	
  Studies	
  in	
  International	
  Education,	
  7(4):	
  379–403.	
  

	
  

Wang,	
  T	
  and	
  Li,	
  L.Y	
  (2011).	
  ‘	
  ’Tell	
  me	
  what	
  to	
  do’	
  vs.	
  ‘guide	
  me	
  through	
  it’:	
  Feedback	
  experiences	
  of	
  

international	
  doctoral	
  students’.	
  Active	
  learning	
  in	
  Higher	
  Education,	
  12	
  (2):	
  101–112.	
  

	
  

Wellington,	
  J.	
  and	
  Sikes,	
  P.	
  (2006).	
  ‘	
  ‘A	
  doctorate	
  in	
  a	
  tight	
  compartment’:	
  Why	
  do	
  students	
  choose	
  

a	
  professional	
  doctorate	
  and	
  what	
  impact	
  does	
  it	
  have	
  on	
  their	
  personal	
  and	
  professional	
  lives’?	
  

Studies	
  in	
  Higher	
  Education,	
  31(6):	
  723–734.	
  

	
  

West,	
  I.J.,Gokalp,	
  G.,	
  Peña,E.V.,	
  Fischer,	
  L.	
  and	
  Gupton,	
  J.	
  (2011).	
  ‘Exploring	
  effective	
  support	
  

practices	
  for	
  doctoral	
  students'	
  degree’.	
  College	
  Student	
  Journal,	
  45(2):	
  310–323	
  


